BOCtJIIBST RISOMI 



ID 133 169 SE 021 678 

AaTllOE Staapsi B» J. j And Othera 

TITLE D#V€lop«int and lapl^aentatioB of ao lustxuctional 

Services Systew in Mathematics and Selence- 
PDB DATE 76 

HOT! 63p*; for rQlated docuienta^ see SB 021 679-681; 

Contains ocaaaional light anfl broken type 

BDHS PRICE MP- 10. 83 HC-$3. 50 Plus Poatag^. 

DBSCEIPXORS GarriculUMi *cuirj:iculuiB DevelopMiit ; EleientaEy 

School Wa thenatica; Slemantarj School Science; 
^El€Baentarj Scconaary Edudatlon; *liiservice 
Education; ^Mathematics Iflucatioc; Erograa 
Dfescciptio^s; ^Science Eaucatlotti Secomdaiy School 
Matheaatiesi seccndary School Science* Staff Eol€ 

ABSTBACi: 

Thia report gives detaila of the entire piocess of 
developing and iapl<ifflenting aii instructional ^arirto^ system in 
latheffiatics aiid sclenci* The proceiuraa Involved in renrlaing and 
valiaating baiiellne doouaiiits^ In selecting liiaticaatioiial and 
supervisory staff* in developdag curriculua aeiterlalsi and in running 
inseEvica teacher workshops aie described. A calendar of events is 
pEeyldefl* Evaluation aethodB are discussed,, (DI) 



* Dociiaents acgulred bj BSIC Include fflaany inloraal unpublished * 

* Baterlals not available Icoi other aourcea. ERIC aakes every elfort * 

* to obtain tte best copr atFallable. Heverthelass^ Iteis of larginal * 

* rtproaaalbilitj are oite^ encountered and tits afiecta the gaality * 

* the iicrcfilche and haiac^py reproducticna llIC aakes availahla * 

* rla th# IBIC Dccuient Rep^diiction Service (EDIS) ^ BIBS Is mot * 
» respoBsiJbli for the guallty of the original flocttieat* Reprofiuctions # 

* suBpilad by EDIS are the beat that can be aade Croo the original. * 



NATIONAL iMSTlTUTt©* 

mouth i\oH 

ftTlNuM POiMTS OF VIF W OR QPl PJION% 1/ 

N ? nf f ir lAi. NA.fir3NA i, inh i tij U: nr 
f ni/r:A T posi T f()N ON ftii \ t;y 



MAXI I REPORT ON 
. DEVELOPMENT AND IMPLEMENTATION 01^ AK 

INSTRUCTIONAL SERVICES SYSTEM IN MATHEMATICS AND SCIENCE 



Ijy- B, J, Stamps 

Louis Moore 
Daniel A. Rose 



Submittad in partial fiilfillmerit of tihe requiieineriti 
for the degree oJ Doctor of Education, No University 



Dallas II Cluster 
Dr, WilUarn Webster 



ivlam I Practicum 
March U 197 6 



■ 'table or CONTENTS 

PAGE 

LIST OF TAliLES " 

ABSTRACT 1 

INTRODUCTION 2 

PROCEDURE 3 

Revision and Validation of Baseline Documents . , 3 

Selection of Instructioiial and Supervisory Staff " ' 5 

Curriculum Materials Development 16 

Staff Devel opine mt , , , , 20 

CALENDAR OF EVENrS . 27 

EVALUATION 29 

CONCLUSIONS ' 

APPENDICES In alphabetical order 

following the report 



3 

i 



LIST OF TABLES 



PAGE 

Table 1 PEECENrAGE SUMMAEY OF RESPONSES FROM 30 
SIXTY-TI-CREE D.LS. D. SCIENCE TEACHERS 
PARTICIPATING IN INTHODUCTOBY BASELINE 
SEMINARS, MARCH 3 - APEIL 18, 197S 

Table 2 PERCENTAGE SUMMARY OF RESPONSES FR OM 31 
SIXTY-SIX D. I. S.D. MATHEMATICS TEACHERS 
PARTICIPATING IN INTRODUCTORY BASELINE 
SEMINARS, MARCH 3 - APEIL 18, 1975 

Table 3 . NUKBEB AND PERCENTAGES OF D.I, S. D. ADMIN- 33 
TSTRATORS RESPONDING TO OPINIOHWAIRE PRIOR 
TO BASELINE DOCUMENT PRESENTATION, 
JUNE 11, 1975 

Table 4 NUMBEB AND PEECENTAGES OF D. 3, S. D. ADMIN- 35 
ISTR A TORS RESPONDING TO OPINIOmAIRE 
FOLLOWENG BASELINE DOCIJMENT PRESENTATION. 
JUNE 13, 1975 

Table 5 NUMBER AND PEECENTAaES OF D. L S.D. PRIN- 39 
CIPALS R ESPONDING TO OPINIONNAIRE EOLLOWING 
WORKSHOP ON TECHNIQUES FOR PRESENTATION OF 
BASELINE CONCEPTS, JULY 23, 1975 

Table 6 NUMBER AND PEECENTAGES OF D. I. S.D. SCIENCE 41 
TEAGHERS RESPONDING TO OPINIONNAIEE FOLLOW- 
ING SCIENCE BASELINE SEMINAR, AUGUST 13, 1975 

Table 7 NUMBER AND PEECENTAGES OF D. I. S.D. MA THE- 44 
MATICS TEACHERS RESPONDING TO OPINIDNNAIRE 
FOLLOWrNG MATHEMATICS BASELINE SEMINAR, 
AUGUST 13, 1975 

Table 8 NUMBER AND PEECENTAGES OF D. 1. S.D. SCIENCE 46 
TEACHERS RESPONDING TO OPINI ONNAIR E FOLLOW - 
INC SCIENCE BASELINE SEMINAR, AUGUST 29, 1975 



ERIC 



ii 



PAGE 



Table 9 NUMBER AND PERCENTAGES OF D. L S.D. MATHE- 
MATICS TEACHERS RESPONDING TO OPINIOMNAIRE 
rOLLOWING MATHEMATICS BASEUME SEMINAR, 
AUGUST 29, 1975 



49 



Table 10 NUMBERS AND PERCENTAGES OF D. I. S. D. SCIENCE 
TEACHERS RESPONDING TO OPINIONI^AIR E FOLLOW- 
INC SCIENCE BASELINE SEMINAR, NOVEMBER 7, 1975 



52 



Table 11 NUMBER AND PERCENTAGES OFD. I. S.D. MATHE- 
MATICS TEACHERS RESPONDING TO OPINIONNAIRE 
FOLLOWING MATHEMATICS BASELiNJD SEMINAR, 
■ NOVEMBER 7, 1975 



53 



FRir 



111 



ABSTRACT 



The purpose of this practicum was to develop and 
implement an instructional service system in math and 
science. The need was demonstrated, the system was 
developed and implemented^ and evaluation reaults 
demonstrated a successful process to select staff, develop 
curriculum materials, aiid develop and Implement a staff 
development program to initiate such an effort in a system 
as large as Dallas, This entire process is detailed in this 
report for use of other systems In curriculum developrnent. 
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INTRODUCTION 

The purposo ol this practicum effort was to dcjveXop aiicl 
Implamcn. an instructional survicea system in the areas of math 
and science. Prior to this effort, no one division, department of 
staff member had the responsibility to speak with authority re- 
garditig the instructional program K-12. The uonBultant services 
were divided between the elementary and secondary operations 
department. There was no uniform curriculum model ior teachers 
to use in the district. 

With the formation of a new Instructional Services Depart- 
ment, a needs, assessment -was conducted that generated a set of 
recommendations regarding staffing, curriculum development, 
and implementation. These recommendations were accepted by 
the Executive Team and the Board of Education of the Dallas 
Independent School District. The implementation plan was to 
(1) validate and revise Baseline mastery objectives already 
daveloped, (2) select and appoint an Instructional Services 
supervisory staff, (3) develop curriculum materials from 
teachor-made units to assist students to achieve the mastery 
objectives, and (4) develop and ' implement a staff development 
program to orient teachers to the Baseline objectives and 
explain the process of developing teacher -made materials. These 
four steps are clearly stated in this practicum report along with 
an evaluation of the results. 
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REVISION AND VALIDATION OF 
THE BASICLINE DOCUM-ENTS 

As part of an cjarlier effort a tentative flqscfiptiori of the prDgram of 
education desired for all child ren K-IZ in oach of the major Hubjact diHciplinofl 
had been written by a cuf riculum writing team. This educational contlnimni 
called the Baseline waa approved by the Board of Education on February 15, 1975. 
It formed a basiR for instruction at each level of loarning, yet it is not a teacbing 
manual, but a framework for learning eKpectations . 

Since the Baseline is the foundation upon which the new instructional pro- 
gram was to be basad, it warn necesBary to develop understanding of and commit- 
ment to this framework. The strategy used to Improve the DaBeline and to gaiti 
the comniitrnont of parents aticl professionalB aliko was to begin an extensive 
review and revision procoas designed to permit publication of the revised Ba seline 
in June. 

February 27. Submission of DaBolin e DocumentB, BaBeline documents in 
the various subject areas were disseminated to principals and teachers for i -viov! 
and coiiiment. One set of the six documents was sent to each principal and to the 
parent advisory committoq and individual documents were sent to the 180 teachers 
on the review team lor each instructional area. These documents were to be \ised 
to orient teachers and paronts in preparation for the Baseline hearings to be 
con ducted on March 27, 

rebruary--March, P. R. Slide Tape Presentations , A slide tape presentation 
outlining the intent of the Baseline was prepared and used in numerous reviews and 
discussion sessions with faculties and community groups. Additionally, members 
of the instructional services staff reviewed and discussed the baseline revision 
process at the regular and area principal's meetings. 
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F^liruary "March, ConiiuUantH , With the assigtancG of Dr. Francis Chase, 
Dean IDmoritua, Graduata School pf Education, UnivurBity of Chicago, a number 
of outsMa conBultants were utilik^Dd by uach of lha ctir ricuhirn writing taBms. To 
rcfitto tho GKiating docunitmtB and to prapare roactionairag for icachura amcl paraats 
to xxBo in making contribuliunB for tMrnBidoration in the B^unaino ravisiot^, 

March 11* Curriculum Advisory Council, Tlio Curriculum Advioory Council, 
compoBt?d of severity Btudent«p parents, and oclucatorB, ruvlewed the dovolopment 
of criteria for rGview and discussion of th« Baseline documentB, The curiiculum 
writers mat with various b ub = committoos of thiy council to give a progress report 
and to receive iccdback for revision* In effect, this full day session wa^ a pre- 
view of ^nd preparation for the hearings that were to fullow. 

March 27, Teacher Hearings iilO^MOi Simultaneous hearings for input 
and feaclback were held for 180 teacher representatives in each major sub»jact 
disciplmo from each building at bik locations. These haaringe, which wi^^e well 
attende^^ provided cKtonsive feedback that was used ae a basis for revising the 
Baaollnqs* 

Aprils-May, R nvisiony The Daseliiias were revised extensively b^jecJ upon 
the ideas gcnaratGd through the discussion and hearings. The revised dotq;unicnts 
were approved by the auperintcndent and the board of education for field tcsating 
during the 1975-76 school year and presented to the principals on Juno 1 in 
preparation for the administrative workshop, A copy of tho math and science 
Baeeline is included as appendix A and B. 
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SELECTION OF INSTRUCTIONAL ANI5 
SUl^EI^ VISOR Y STAl^F 

The inslr uclionaj Rorvicns dopartmnnt wae cntabliHhcd to coordinato all 
itiolrucliona] Mnrvirru4 unrlor nr\ii flnparUnt^nU Specifically^ the rh'parlmont wao 
charged with Ihreo baBic Hurviccs: (1 ) curriculum rouewal au it rclatue to tha 
''operational currieuUmi, " (2) instructional improvarr50nt^ technical as siBtance 
RB it rolaloB to teaching tuchniqucs and stratcgios, and (3J inetructional 
roBOUvcQB as related to the procesrj o£ scrocining, roviewtogi Bul<3cting_, adapting 
and disseminating inetructional materials. Since all these functions wora already 
boing porformed by other dcpartmctitBj it was nocesBary |o establish the function, 
and role of tho clGmentary/secondar y operations dcpartnrtOTts and tbo new 
instruclional aerviccB dapartment^ 

J 1 oparation for the reorganii^ation, a set of principles regarding the 
overal) cjrgani^ation of the dietrict was formulatod^ Tho^i^ Were: 

1. • ReBoureeg to serve the schools should be located physically and 

philosophically as closa as possible to the schools 

2. The principal is the instructional advocate in the Bchool as well 
an ibo manager of all prograrris in his/her institution 

3, The principal needs specific instructional and .managoment 
services in ordor to function effectively 

4. The principal's span of control and responsibiUty must be 
realistic 

5, The principal needs management services deaigned to coor- 
dinate his school in consideration of district priorities 

6, Staff development goas forward best as paopla engage in solving 
real problems 

^ 7, Staff members can function cffcctivoly while reporting to more 
than one superior 
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8. The primary dolivury Byb'tem for scliupi hovvicoH is the School 
Services Cenltir, 

BaaQd upon the above guiding principlwa^ the rolo and function® of the three 
departments warn established ay foUowoi ^ 
JiiBtruutifmal S o r v ic n USST:!^]^^ ^1 ^ 

Prirnar >^ Fi mc t ion b 

L Direct tho revision, renewal and iraplomGntation of the 
District's basic iuBtr uctional program, 

Z, Design atid/or screen and aolect the instructional resources 

needed to implement the Dlrtrict*B basic instructional program. 

3, Plan and coiiduct the inservic:© etaff development program 
needed to implement the District's basic inatructional prograna. 

4, Monitor and assess the District^a basic instructional program 
at the school and district levels. 

5, Provide to school staffs tho techmcal assistance related to 
teaching techniqxiei ard strategies needed to improve the 
basic instructional program- 

6* Provide assistance to the school staffs in duveloping the 
instructional portion o£ the j>rogram budget. 

7, Identify curriculum and inBtaructional needs that are unique 
to an individual building and assist in the curricular 
modificatiori necessary to meet those noedSi 

8, Advise and counsel with school principals on the imple- 
mentation of the basic instructional program* 

Coo pGrative Functions 

1, Cooperate with Adaptive Education andjhe Program Develop- 
ment Department to develops cUssominate and implement 
programs for children with special needs. 

2* Cooperate with all departmwts in davelopliig the total 
instructional program budget. 
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3, In cooperation with ParsonnBl DGVelapimerit and the 
PorBonncl Dopartment, specify the in structioiial compe- 
tencios naoclud and make rccommGiiclatio^s regarding 
instructional p^rsonnul solection and assigiimcnt. 

4, CoQparato with other deparliTinnt^ <a prOTlde huBiness and 
community as sistanca in the lnytructi,ona.l program. 

5, AsBiBt the school oparations dcpartTnentB in the accreditation 
of schools . 

El o mentary and Secondary O perations Pcpartmen-tg 

Primary Functions 

1. Provide school principals with the matxagement and technical 
support assistance needed to implcnimit the policies o£ the 
District, 

2. Coordinate the day-to-day operational activltiea of all schools. 

3. Monitor and aisoes the educational cliriiate of each school 
and its community coiiiponents, 

4. Provide the necessary fiscal, psraoanel and material re- 
sources for local school program planxiiiig and imple^-sntation. 

5. EKpsdite administrative Tnanagement requests and maiate- 
nance needs from schools* 

6. Evaluate the performance of school admimstrator s and the 
programmatic efforts within each building. 

7. Facilitate communication between local school principals 
and all District departments* 

8. Advise and counsel with school principals on stxadent, staff 
and community relations, 

9. Provide for the quality of educatioa neccs eary to surpass 
accreditation standards* 
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<Doparative Fufict ioiit 

1* CoQpcm^a ^ifeh Ifistructicnal Se^\ric©s Eqpartmemt by 
iupportl*g the e£fo*ti o£ that departnneiit to ample motit 
the basic lust ittctiQnal ptDgram* 

2, Cooparaii ^Itli a.11 Districi departmeiits in reducing may 
existing diaps^rlties among the sekoQls- 

3, Assist Ada. jtl^e EducatlQft Daparfemeat personiiel lathe 
installa^Da of relai^aiit alternative progranis for at-udeiits* 

4, Coopcrato ^ith tie Pirscanal DevglDpraent Dapmrtoiatit 

in implsmontitig a tnanagemint laadarship training pyDgram 
for school lea.de*ship piisonnel and th^ Affli'matlve Aetlon 
Prog jfai^ for giU parsoimgl* 

5, Assiat tte Program Development Departmont la ©jcpanalon 
of bilingwl, aniujtlaultiiral and oompensatory ^ducaticri 
prog rams, 

6, Cooperate ^vith m.l\ dapartmants in ^fla^tivc ^tdlizmtlDn of 
the resoMi^^Qs prov^ided hy the ar^a School Service Ccatera, 

7, CooperatQ in ihm miamgament oiprovati coinpeasatory 
education pt^gi^mmm* 

Gi»©wi«g directly o^it cf iho nowly astablishatl role und {unctions for the 

Ins iructianal Services D^partriief^t, job deacriptlDna fo» msta^uGtlonal dlractors 
and facilitators wore deivslep&d a^nd a sU^ffing pattern egtabUshad* (Flguro 1) 
During the months of Marcha.«d April the parsonnal dapartoneiit advartiaed 
natlotiall^r for o\itstancIing ^ducftt^r^ to fill tha open director arid faeilltator 

Th© joh doicriptiofii -which w^^re advertisad alteiTiptad to eominunicat© the 
profeesional qualifiea.tlD*iB (iQ^ivcd* the duties and laspotislbilitio and repoft^lag 
selatlciiLsliipa of the v^arlcws pcsltioma cotisiatant with the g%ii<llng pr laeiplos of the 
cvaiall orgaiu^ation and rob jind fumctioTi of tha Instru^tiotial Sarvlcei Dopartoiant, 
Jiti o^s^mjl© €f thoia job do isr ipt;io^s foUo^fli 
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JOB DESCRIPTION 

DIRECTOR^ ( ) 
<1) A ppointment and Qualific ationg 

The Ingtfuctioaal Services Subject Matter Area Directois will 
be recommended to the General Superintendent by tbe Assistaiit 
Superintendent-InBtructional Services. Each carididate must 
meat the following qualificatioma: 

(a) Earned DDCtor»^ Degree, or equivalent hoars and/or 
five yeari nApeTvisoj^ e^cperience in the DaLlas 
Independent Scbool District* 

(b) Five yeaTs experience as a class room teacher and 
three years eKpeiience in a position oi initriiotlonal 
or deTelopmeiit leader ehip. 

(c) Supervisor's Certiflca.te or equivalent, 

(d) Demonstrate Iciio^ledge of curriculum design and 
^valuation processes. 

(e) Be cogmzant of thm Uteet ad\rancee in instructional 
program development and supervision. 

(f) Must have appropriate subject matter area of 
specialisation in one or moT& degrees. 

(2) Baaic F\inctions 

(aj Interprets and implements school district policy, methods 
and procedures as they relr- 3 to the ( ) 
currlculiim and Instructional Program. 

(b) Directs the de\^alDpment and implementation of the ( ) 
instructional program 12. 

(c) Supervises the dis iemlnation and implementation oi { ) 
teaching techniques and instructional materlala* 

(d) Assist in the plaming of staff developOTent activities for 
all ins tr fictional persontiel in the field of ( ^ )# 

(a) Directs and monitor a the district -wide ( 

(£) Participates in the evalmtion of the ( ) l.^structional 

program and teaching personneli 

(3) Reporting KelatiDnsliips^ 

(a) Reports directly toi 

Assistant Super intend ent-Instructional Services 
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In the InstructionL- 
related area. ot% 



Also worlds ^ith: 

Assistant Super imtendent- 
Personriel Deyelopinient 

Assistaiit Superintendent- 
Elewientary/Se condar y 

Asslstaat Superintendent- 
Program Development 

Other Instiuctioaal DijectoTS 



Staff DeveLopment 
^^oriutions and 



New Prograini 
Coordination of 
Prograins 



Principals 

Assistarit Pilncipa.ls 
{^erations Directors 



Persea (s) Directly :ReBpQnaiHe fori 

In i t r uc ti ona 1 / C -ur r ic uluam Fa ci li ta to r s 

(K = 12 ) . . 

^^ and ResponBibilitieg 

Directs the revdeion, renewal and implementation 
of the District's hasic instructional program 
in ( ) 

Coordinates the eelection of the inetructional 
resources meeded to irmplenierit the Basic instruc- 
tional Program in ( ) 
In conjunctioi^ mth the Director of the Area 
Center a, coordinate delivery o£ qnality 
( ) instructional servicee to the teachere 

at the classroom level. 

Advise and coniult with the principals on the 
Implementation of, the ( ) instructional 

programi 

Coordinates the planniagp development, implemen- 
tatioii, and evaluation of a quality ( ) 
education program, 



Instruction 

Operations and 
Managsment 

ill tha Area oil 



Instruction 
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(i) Cbns-ultTvith principals concernin| the tastructdonal 

portion of the Program Budget, 

Terms of e mplo^gtit 

ES 1 days • z K 

Sa.la,ry and car allowance on schedule. ($ 19, 000--E6, OOO) 
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JOB DESCKIPriON 



mSTRUC TIONAL/CURRICULUM FACILirATQJR^ 

(1) Appointment and Qualific ations 

The In atructional/ Curriculum Facilitator wll "be recommended 
to the General Superintendent by the Asaistant Superintendent- 
Instructional Services, after consulting with the ajpropriate 
Subject Area Director* Along mth an overall excellent rating 
the candidate for thii position muit meet the fcllo^ing qtialificafedons 

(a) Master* 8 Degree in field of Specialisation. 

(b) A minimum of five years of DISD teaching e^sperience 
in area of specialigation. 

(c) Must have demonatrated competence as a classroom 
teacher and eKhibited leadership qualitiei and skills 
In. interpersonal relationshipa* 

(d) Must possess knowledge of latest developmenti in 
fields of specialization* 

(e) Be willing to participate in the Leadership Training 
Program for Instructional and Supervisory PersonneL 

(2) Basic runctions 

(a) Maintain an awareness of the current state of the art in 
instructional techniques and Btrateglei and demonstrate theae 
innovative practices to claesroom teachers, 

(b) ISTork directly with the builcl'mg principal) the building 
instructional officer and their staff to improve instructional 
techniques and practices ofteachera within a single school, 

(c) Assist the classroom teacher in the identification and 
utilization of new teaching teclmiques and itrategies. 

(d) For 1^0 weeks each Decem.ber and durir^^g the entire months 
of May and June, the Instmctional/Curriculum Facilitator 
will be totally involved in the design, reviiion and evaluation 
process of the District's nwinstreani curricalum. 



(3) Reporting Relationships 

R eports Directly toi 

Subject Area Instructional Director 



In the Area ofi 
All matter B c one erning 
the how, what, and why 
of teaching and learning* 
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Also works with: 
Buildin-g Principals 
Bmldlng Instructional Officers 
ClassrQQm Teachers 



Diities and Besponiibilitiei 

(a) Ho provide technical as si stance to the Principals, 
as giatant principals^ team leaderi^ and classroom 
tsacheri in implementing the Initructional Program* 

(b) Makes classroom visitations of initructional perionnel, 
provide follow -up consultation, and assist in locating 
adequate resources for helping in the teaching process^ 

(c) 'Help to plan and conduct the inservice staff develop- 
rneat program needed to implement the District's basic 
instructional program, 

Teyme of EmplovTOent 

220 days. Teachers' salary extended - index I, 02 
Cai* allowance on schedule for diatrlct-wide personnel 



In the Area of 
Inetruction 
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As a res-ult of the advertisement of the positions, twenty-two mathematics 
and suctean Bcience applicants were identified who fully met all the qualifications. 
Aftll, each o£ the candidates were Interviewed by an administrative team, nine 
science and seven mathematics staff memhers were employed 'hy the Board of 
Educatioa on June 29, 1975, 
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CURRICULUM MATERIALS DEVEL OPMENT 

Concurrently with the revisioii of the Basaline, a major curriculum develop- 
ment effort was itarted to develop examples of matwiali that teacheri could use 
to implement the intent of the Baseline. A goal to provide examples of teaching 
materials for at least two objectives at each level oi learning by June 30 was 
established. These materials ^ould be used as exftmplei to facilitate the effort 
to involve all teachers in the materials development process during the 1975-76 
school yeari 

In preparation for involving teachers in the materials development proceSBl 
the four writers in each of the science and math teams received extensive curric- 
ulum development training during the month of Febryary. To coordinate the tiairi- 
tng effort and to provide continuing leadership, a curriculum specialist was namad 
as assistant director -curriculum development. 

The Baseline provides the framework for the PISD program of materials 
development. The mastery objectives found in the ©aseline identifies the concepts, 
skills, and attitudes students are expected to have. Each curriculum unit begins 
^ith a atatement of th^ mastsrv obiective which communicates the student outconxos. 

Two basic principlos guided the .development of the curriculum model or format. 
These v/ere^ (1) the procesa must enablo all teacheva to contribute ideas and ma-teriali 
without being a curriculum development speciallet, and (Z) the te suiting materials 
must be readily usable in th« schools without massive retraining of the teaching staff 
being necessary. Figure 2 is an example of the format that was established for 
materials dQvelopmen.t* 
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Th^ eurricMlum materiala dGvelopment procees was divided into thi*^© 
phas0a. Phase l*-an educational e^^callence (EE) program for slxty-thr^t 
scisn^a and siscty-slx math taachers and team leadars was aiteblished in ^Mp- 
eration with the personnel development departniant. These leaders werii re* 
leased frpm echool for sight days during February and March for the purpM^ of 
(1) r^eeiiring orientation to the curriculum developnient thrust of the Diet^^iet 
(E) r^eei\rlng specific training to develop the hasic CDmpatencles needed to assist 
in th^ curriculum development process, (3) developing leader ship skills in the 
areas of ^ommnttication, problem $olving technlquei, group dynamic s, 
human r^slations^ (4) making input into the rovialon of the Baiellne and 
(5) beginning tha development of th^ examples of the materials for implementation 
of the intent of the Baseline curriculum* 

Fo» orientation and training Ustad In purposes l-3j these laaderi w^^ve 
involved tn a single three*day seminar, A cQpy of the agenda for these s^g^l^iDns 
is in^lud^d as appsndix For the five days of Baseline revision and mai^^ylala 
devaloprr^0nti the participants were divided into small groups based upon subject 
matter a«^d grade leveL These flve*day saminars which were spread ov^r the 
whole month of March afforded an opportunity for the participants to have ^Ktensive 
one to one contact with the curriculum writers* 

Phc^^no 11^ thirteen of the EE participants ware employod during the month 
of Juno t0 complote the dovelopment of the eKamplea of nnaterials, at eacb level 
of learnil^^g, Materials for mathematics *-Iovg1 three are included as app^l^dix: D, 
In addition to developing tho materials, these teachers were trained to aeji^va on 
the leado:r$hip team who would lead the total staff in the materials devolopmont 
process during Phase III. 
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Phase III, in August, a laaderihip team composed of selected principals^ 
teacher leaders from the EE program and instructiona.1 services staff, oriented 
all math and science teachers regarding the use of the Baieline and the examples 
of materials that were developed in June. Thro\ighL a. seriei ol three full days of 
relsased time and five two-hour eassions cond'uctea on da^s -whea students were 
released early, these teams provided leadership to exiable all teachers to 
participate in the curriculum materials developtnent piocess during the first 
quarter of the Behool year. Using the examples of materials produced in June 
as a guide* all teachers contributed ideas and materials that they had found xise- 
£ul in assisting steidents to achieve the objectlvas outlimed for each level of 
learning in the Baseline. 

During the month of Decemberi the Inatructlonal services staff -used the 
ideas and materials generated by the teacher i to develop materia-ls for imple- 
rneritation* All these materials will be printed and placed in tlie media center 
in the schools for use by the teachers as idea bwlts* Biiring the 1976-77 school 
year, the best of the ideas from the banki will be uied to develop a cnrricxilxim 
guide for each level of learning* Each guide will ecntaiti ideas spanning the range 
of high, medium and low sophiitication for each objective listed in the Baseline. 
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STAFF DEVELOPMENT 

In planumg the staff duvulopmont cffurt of i\nn practicuiiii tho m^^)ov 
emphaBis bf Icatlcrship was placocl on tho Bchool principaL In the Dallas 
Independent School District the principal is the instructional leader of his 
building. It is very important that he take thu leading role throughout the 
district in this curriculum revision process. 

An administrators' workshop was scheduled for June 11-13| 1975, 
which all Central Staff members. Principals, Deans of Instruction, Assistant 
Principals, and Administratlva Interns attended at D. A. Hulcy Middle School. 
It was necessary that somo prior planning with key principals ba held before the 
workshop. Meetings were held on June 4, 1975, with specific building principals 
who would be leading the discussion groups in the workshop (Appendix E)* Beside 
the principal^ these meetings were attended by an Executive Team member and 
two Instructional Services facilitators* 

In these meetings it was explained that the principal would take the leader- 
ship role in the workshop, the Qcecutive Team member would give support, and 
the facilitator would give the technical assistance needed to orient all the 
administration* 

The workahop would serve three main purposes regarding the Baseline- 
They were: 

(1) Review and study the content and structure oi the Baseline 
documents. 

(2) Initiate plans for utilizing the Baseline documents for the 
1975-76 school year. 

(3) Suggest ways in which support personnel can best serve 
the schools to implement the Baseline document. 
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During the thrcB-day workshop, a major portion of the time was given to 
BaBGlino orientation. (Appcnrlix F) Most of the first morning of the session 
was given to operations problems, the Ucneral Suporintendent kicked off the 
geesion with a Bpooch designating the 1975=76 school year as "The Year of 
Instruction. " B, J. Stampg, Assistant Superintendent of Instruction, introduced 
the Baseline documents to the principals. 

After lunch on the first day, the key principals, who had met the week prior 
to the workshop, held a panel discussion In the auditorium. The focus of the dis- 
cussion was on the principal's role in Instructional improvement. The building 
principal is the key to success of any program in the school, whether it be 
InBtructional or extra-curricular. 

After the panel and during the next two days, the administrators attended 
six small group sessions that lasted approximately one hour each. The admin- 
iatrators were divided into twelve groups (six elementary, three junior high, 
and three high school). In the small group sessions, an Executive Team member 
served as a leader for each group. This was done to give emphasis to the serious- 
ness of the project. The previously selected panel of principals and other key 
principals presented each document with assistance from the facilitators. The 
purpose was to review in-depth each Baseline document with a view of developing 
a stratogy £ov implementation beginning in July, 1975. The workshop was ended 
with a feedback session, led by the General Superintendent, from each small group 
session. The feedback was excellent and an air of enthusiasm existed among the 
workshop participants. 

During the summer, Professional Growth Plan P rocess 1975-76 was developed 
(Appendix G) which explained the processes to be used by the leadership teams to 
orient teachers on Baseline and to retrieve teacher-made materials to fit the 
Baseline objectives. Also, Professional Growth Cal endar of Activities 1975-76 
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was dQvelopod (Appendix H), which outlined the schedule of the curriculum 
development procoBs for the 1975-76 school year. 

Based on the enthusiasm axhibited from the Administrators' Workshop^ it 
was decided to proceed with a Leadership Team concept to (1) orient teachers to 
the Baseline and (2) to implement strategy and techniques for teacher participation 
in curriculum development activities. The Leadership Team concept is the outcome 
of the Dallas Indepsndent School District philosophy, that is, the instructional 
personnel at the local building level are in the key positions for assessing the needs 
of students and thereby are the crux of instructional improvement with the principal 
as the catalyst. While theDistrict now has a framework for instruction as set forth 
in the Baseline curriculum, alternative materials and strategies for implementation 
will be developed to oparationaliEe the intent of the baseline. 

The 1975-76 Professional Growth Program relates the local building acti- 
vities to district job-alike sessions which will be coordinated by the Leadership 
Team CQmprised of principals, deans of instruction, teachers, resource and 
instrucLional personnel, media specialists, counselors, and psychologists. The 
focus of each session will be the sharing of ideas developed in the local buildings 
and developing plans and strategies for further development and implementation. 
The role of the leadership team is to articulate the needs of the group and to guide 
the group*a efforts in accomplishing the goals of the Professional Growth program. 

fe 

Fifty-three leadership teams, (eight teams in senior high, eight in junior 
high and nine in each of the four elementary school areas), were selected. These 
teams were given the responsibility of orienting the teachers and implementing 
the process for teacher participation in the curriculum development. The teams 
V^ere divided up in specific subject and geographical areas. Of course, our main 
interest was in the areas of math and science, even though the staff development 
process was designed for all the disciplines. 
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Seven staff development aays were allotted for the purpose of orientation 
and implementation of the Baseline curriculum revision process. Three days 
were set aside prior to the opening of school (August 12, 13, 14, 1975) and 
five more scattered out during the first two quarters of the school year 
(August 29, November 7, November 14, February 26, and February 27, 1976.) 
Also, there were designated early release days (school released at 2'00 p.m. 
instead of the regular 3:30 p.m. dismissal time). Out of the seventeen days, 
eight were designated for Baseline curriculum revision and the other seven to 
other staff development activities. These days were set aside for local building 
use to utilise personnel development or Listructional Services staff persons to 
work with teachers or to conduct joint meetings with neighboring schools sharing 
common needs, goals, and professional interests. The total effort for the year 
was to take place on these dates, therefore, time was utilized carefully. 

During the July Principal's Conference (July 21 to July 28), principals 
(all principals either chaired or were part of the leadership teams) and Instruc- 
tional Service staff members met in small groups to establish an agenda and 
procedure for the first professional growth meetings with the teach-rg on 
August 12, 13, and 14. Other leadership team members were oriented prior , 
to and/or during the August 12, 13, and 14 Baseline Seminars. The principals 
were also oriented on the Professional Growth P lan Process 1975=76 and 
P rofessional Growth Calendar of Activities. 

During the three days of August 12, 13, and 14, fifty-three Baseline 
seminars were held in specific areas and in geographical sections of the city. 
This was done to facilitate transportation. For instance, there were four different 
mathematics seminars (elementary) held in different sections of the city and one 
junior high session and one high school session. The same process was used for 
science and other disciplines. 
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The leadership teams were responsible for these sessions. Theyi with 
the assistance from the Instructional Services staff members, set the agendas 
and secured the resources necessary for the seminars* The main purpose of 
these three days was to orient the teachers on the Baseline mastery objectives 
and to explain the retrieval system to be used for curriculum revision. 

The most important part of these sessions was to explain to the teachers 
the retrieval system. This v/ould be the process in which teachers would take 
the Baseline mastery objectives and design units that they could use to enable 
the students to achieve that objective. The terms being used were explained to 
the teachers as follows: 

(1) Mastery objective - communicate the student outcomes* 
Mastery communicates levels of achievement not grade 
level mastery, 

(2) Evaluation - identifies what the student should be able to 

do to exhibit understanding or skill of the rnastery objective. 

(3) Focus - a scope and sequence of concepts, skills, or content 
the student must know or be able to do in order to reach the 
mastery objective, 

(4) Ideas - teacher-developed ways of reaching items listed in 
the focus column. These are only suggestions. Any teacher 
may develop alternatives. 

(5) Resource Materials - identifies the content information or 
items needed to teach the ideas. Attachments are referenced 
in the resource maturials column and are attached at the end 
of the unit along with the unit bibliography. 



in suxnmary, the Baseline mastery objectives developed last year (also 
with teacher input) were given to the teachers in book form. They would pull a 
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mastery objective out of the book and write it on the retrieval form. The teachers 
then would dovelop the evaluation, focus, iduas, and resources needed to achieve 
the objective: This wovld be the same as an instructional unit. 

After this was explained, the steps in the retrieval system were explained 
to the teachers. This would be the process for developing and finishing the 
teacher -developed materials. This was called the People Power Process. This 
process outlined the i-esponsibilities for each person in the retrieval and curric- 
ulum development ef; art. they were as follows; 

(1) Principal - serves as the instructional leader of the school. 
Develops the local building plans for Professional Growth 
sessions in the local building. 

(2) Dean of Instruction - works with and through the principal 
to carry out the local building Professional Growth Plan. 
Plans with principal to develop strategies for improving 
instruction in the local building. 

(3) Department Team Leaders (Department Chairpersons) - 
work with teachers to review and revise materials to 
submit to Dean of Instruction, 

(4) Baseline Representatives - work with teachers on development 
and communicates teacher concerns and suggestions regarding 
leadership teams and Instructional staff. 

(5) Teachers - submit materials developed in local building to, 
leadership team. Teachers will be involved in development, 

• implementation, and refinement of Baseline materials. 

(6) Directors (Instrxictional Services Directors) - will organize 
Facilitators (Instructional Services Consultants) to support 
efforts in the local buildings. Will review all development 
in areas of responsibility before inclusion in the Baseline 
materials , 

(7) Facilitators - will support the development in the local 
buildings and review the materials selected for inclusion in 
the Baseline. 
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(8) Curriculum writers - will take teacher developed materials 
and develop Baseline 11 (an idea book for teachers that would 
be similar to a curriculum guide)* 

The following table shows in brief how the materials would flow in the 
Flow of Materials! 



LOCAL BUILDING 
Teachers 
Principals 
Deans of Instruction 
Departmental Team Leaders 
Baseline Representatives 



Developed 



Field Tested 



BASELINE SEMINAR 
Leadership Teams 
Job-Alike Teachers 



Submitte 



4 



. ^Issemlnatedy 



INST, SERVICES 
Directors 
Facilitators 
Writers 



The next item was to e^cplain the time lines that would be followed for the 
1975-76 school year. After the August 12-14 Baseline sernlnars, each teacher 
would return to the August 29 Seminar with one objective completely finished, with 
avaluation, focus, ideas and resources. The teachers were assigned different 
objectives to prevent duplication. Teachers were encouraged to do more than one 
if they desired and many did. One third o£ the objectives were assigned for 
August 29, The next one third were scheduled to be turned in on November 24, and 
the last one third to be turned in on February 26, 1976. The November 7 Seminar 
was specifically for Baseline representatives to has^h out problems in the retrieval 
process. There was some concern on the number of units to be completed, com- 
munication problems caused some teachers to think they were supposed to develop 
units for all objectives. This would have been an inBurmountable task. This 
was quickly cleared up and progress proceeded. 

After all the materials are turned in in February, the writers will then refine 
and codify the materials and publish them prior to the 1976-77 school year. They 
will thon be uied and further refined to develop quality instructional curriculum guides, 
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February 15, 1975 
February and March 

Pabruary and March 

March 11 

March 27 

March and April 

April and May 

June 4 

June 11-13 

June 29^ 
July 

July 21-28 
August 12 1 13, 14 

I 
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CALENDAR OP EVENTS 

Baseline approved by the Board 
of Education. 

Slide-Tapa presentation 

presented to faculty and conununity 

group . 

' ■ Consultants used to refine eKist- 

ing Baseline documents. 

Curriculum Advisory Council 
reviewed Baseline documents . 

Teacher Hearings on Baseline 
documents* 

Advertised nationally for personnel 
to staff position of Directors and 
Facilitators. 

Revision of Baseline Documents 
based on input from consultants * 
Curriculum Advisory Council, and 
teachers - 

Meetings with key principals that 
^ assisted in its Administrators 
workshop from June 11=13 ^ 1975 

Administrators workshop at Hulcy 
Junior High to orient principals 
to the baseline. 

Employed nine science and seven 
mathematics staff members. 

Development of Professional Growth 
Process Plan 1975-76 , and Professional. 
Growth Cal end ^ r of Ac t i vi ties 1975-76, 

july Principals Conference to orient 
principals to Professi onal Growth 
Process Flan and Cajendar of Activi- 
ties/ 

Baseline Seminars to orient teachers , 
to Baseline and Curriculum Develop- 
ment process* 

One-third of curriculum materials 
collected in Baseline Seminar, 

34 



November 7 Baseline representatives met 

to discuss probleins as to the 
development of Instructional units. 

November 14 Baseline Seminar to demonstrate 

materials and collect the second 
one-^thlrd of the tmacher-developed 
units* 

December 1975 Units turned in were refined and 

put together. 
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EVALUATION 

Since this practicum involvas an ongoing proceduro of curriculum 
revision, the evaluative program has been one of proccas evaluation at each 
stage linked to needs assessment in terms of succeeding stages. In order to 
get the most far -reaching input all participants were included in each opinion- 
naire. It was dccidea that xwrn of ranrlom sampling might omit valuable 
commentary. 

Each major itaga in the implementation of the praetlcum will be addressed 
separately in order to give a complete picture of the progressive steps Involved. 
Since activities varied as the program developed, the format of this report will 
vary accordingly* 

March 3 ^ April 18, 1975 - INTRODUCTORY BASELINE SEMINARS 
During this period sixty-three science and ilxty-six mathematics 
teachers each participating in a five-day workshop, responded to 
a queBtionnaire on a pre and post baais. In terms of beginning 
teacher -level participation in the Baseline effort, this first step 
was deiigned to initiate leaders into the philosophy of the Baseline 
and to begin development of plans for involvement of the entire 
teaching staff of the district- 

The results of this survey are presented in Tables 1 and 2, 
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TABLE 1 



PERCENTAGE SUMMARY OF RESPONSES FROM SIXTY-THREE 
D. I. S. D. SCIENCE TEACHERS PARTICIPATING IN INTRODUCTORY 

BASELTNE SEMINARS 
•MARCH 3 - APRIL 18, 1975 



pre Post 
Yea JN'o Yes No 

1, I am aware that DISD has an 100 0 100 0 
extensive program dosignGd to 

improve the curriculum, 

2, 1 feel that I could write a good 41.2 58,8 60.3 39.7 
science curriculum for DISD at 

thig time, 

3, I feel that individual curric ulum 11,1 88.9 17,4 82,6 
writers are more effective than 

groups of curriculum developers* 

4, 1 am familiar with group problem 65,1 34*9 87,3 12*7 
solving tachniqucs, 

5, 1 have been involved in other group 65, 1 34, 9 73. 0 27 
.problem solving iituations. 

6, I need exposure to additional tw^ch- 85, 7 14, 3 79. 4 20, 6 
ing techniques and strategies in 

order to become a really effective 
teacher, 

7, I would rather leave all curriculum 17. 5 82.5 12, 7 87. 3 
writing to a staff of trained experts. 

8, .1 feel that the DISD has the best 14, 3 85. 7 12, 7 87, 3 

possible curriculum in math and 
science at this time* 

9, I feel that the best use of my time 28.6 71,4 20,6 79.4 
is in the classroom with my atudents 

rather in attendance at outside staff 
programs, 

10, I think that the Baseline Document 93» 7 6, 3 98. 4 1,6 
program will ultimately provide a 

better teaching situation for me 
Q and my fallow DISD teachers. 
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TABLE 2 

PERCKNTAGE SUMMARY OF l^ESPONSES FROM SIXTY^SIX 
D.I.S.D, MATHEMATICS TEACHERS PARTICIPATING IN 
INTKODUCTORY BASELINE SEMINARS 
MARCH 3 - APRIL 18, 1975 



% . % 

Pre Post 
Yea No Yes No 



1. I am aware that DISD has an 100 0 100 0 
exteiisive program designed to 

' improva the currlculurn. 

2. I fael that I could write a good 50 50 S6* 1 43* 9 
math curriculum for DISD at 

.this tirne 

3. I feel that individual curriculum 21,2 78* 8 21,2 78* 8 
^vritet*B are more effective than 

groups of curriculum developers, 

4i I am familiar with group problem 56, 1 43* 9 77* 3 22, 7 

solving techniques 

5. I have been involved in other group 60, 6 39* 4 80* 3 19* 7 
problem eolving situations 

6. I need exposure to additional 86, 4 13* 6 dS, 2 34* 8 
teaching techniques and strategies 

in order to become a really 
effective teacher. 

7. I would rather leave all curric- 21*2 78*8 18,2 81.8 
ulum writing to a staff of trained 

akperta. 

b. I feel that the DISD has the best 7* 6 92* 4 ^ 16* 7 83* 3 

possible curriculum In math and 
science at this time, 

9, I feel that the best use of my ' 47,0 53. 0 10*6 89*4 

time is in the classroom with 
my students ratl^er than' in atten- 
dance at outside staff programs. 

iO* I think that the Baseline Document 89t 4 10* 6 95* 5 4. 5 

program will ultimately provide a 
better teaching situation for me and 
FRir fellow DISD teachers. 
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It can be seen from the data presented in Tables 1 and 2 that 
the teachers Involved in the workshops recognized a need for im- 
provement in the matheinatic s and science cxirriculuin (note item 8), 
and exhibited a willingness to work within the framework of the 
Baseline Document program (items 7, 9, and 10), The relatively 
small number of teachers involved in this first series of workshops 
limited the range of scorei. However, in almost every item the post.- test 
responses indicated a positive trend. 

June 11-13, BASELINE DOCUMENT PRESENTATION TO ADMINISTRATORS 

On. June 11, 1975, an opinionnaire was administered to principals 
and members of the central staff prior to an indepth presentation 
of the Baseline Curriculum Program. The opinionnaire and results 
are presented in Table 3. 
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TABLE 3 

NUMBER AND PERCENTAGES OFD.I.S.D. ADMINISTRATORS 
RESPONDING TO OPINIONNAIRE PRIOR TO 
BASELINE DOCUMENT PRESENTATION 
JUNE 11, 1975 



Number % % 

ReBpottdlng Agree Pis agree 

1. I have read the Baseline Documents 190 24.7 75*3 
prior to this time. 



2, I need further eKpoiure to the details 
of the Baseline Document in order to 
function as an instructional leader. 



200 99*0 1,0 



3. I would rather leave all curriculum 192 5* 7 94. 3 
matters to a staff of trained experts. 

4. I feel that the Dallas Independent School 189 74, 1 25. 9 
District's previous curriculum is in 

need of definition and improvement. 

5. I feel that the Baseline Document 198 97. 5 2.5 
approach is a valid first step in 

the direction of curriculum revision. 



6, I have a number of questions and 

concerns about the Baseline Documents 



169 91.7 8.3 



Specific Comments: 

Most frequent and /or significant responses foUow- 

1, Career education should be treated as a concept rather 
than a prafT-Mm-^..^.^^^^^^^ 

2* Hope classroom materials are available for teachers to 
use to achieve goals* 

* 3, What a foolish web we weave* 

4. Don't know enough yet to ask any questions. 

5. Workshops - orientation should be an ongoing proceis for 
input and output. 



40 




6# How do we measure in order to e^mluate? 

7. Please explain use and timm to begin implementing 
Baselinei* 

8. This is a valid step in the right direction* No 
questions or GOmments at this time, 

i 

The responses to this opinionnaire indicate a ready agreement that 
curriculum revision is needed,^ Since only a few administrators had 
been involved up this time with the Baseline concept^ items 2 and 6 
are most indicative of the challenge ahead. 

On June 1%, 1975$ following the final small group session in which 
the Baseline Dociiments were presented, all participants were again 
questioned by means of the post'^opinlonnaire summarized in Table 4» 
This post -test document terminated with three items specifically 

designed to give concrete guidance for planning the next stages of this 

curriculum revision process* 
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TABLE 4 



NUMBER AND PERCENTAGES OF D,1.S,D. ADMINISTRATORS 
* RESPONDING TO OPINIONNAIRE FOLLOWING 
BASELINE DOCUMENT PRESENTATION 
JUNE 13, 1975 



Number % % 

Responding Agree Disag 

1. I have read the Baseline Documents 
prior to this timet 

2. I need further expOBure to the detaili 
of the Baseline Document in order to 
function as an initructional leader* 

3. 1 would rather leave all Qurrieulum 
matters to a staff of trained experts* 

4. I feel that the Dallas Independent 
School District curriculum is in need 
of definition and improvement* 

5. I feel that the Baseline Document 
approach is a valid first step in the 

* direction of curriculum revision* 

6. Many of my questions and concerns 
regarding Baseline Documents have 
been answered during this workshop, 

7. I feel that the proposed plan for imple- 198 98,0 2* C 
mentation of the Baseline Document is 
sound. 

8. What questions and concerns do you 
have which can be addressed in the 
July workshop? 

Most frequent and/or significant responses follow, 
a. Need reporting form to parents to go along with continuum, 

b* What resources will be available to each school? 

c. How do we help teachers "get a handle" on how to use 
the Baselines? 

d. I need mora help in planning a presentation for my faculty, 
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200 29.0 71*0 

199 86*9 13*1 

195 10* 3 89.7 
197 89.3 10w7 

185 98*9 1*1 

196 92. 3 7.7 



I need more help in planning a presentation for my faculty. 

e. Teachers in self-contained primary classes face too many 
Baseline Documents, 

i, . If we do not convince teachers to go along, all this is lost. 

i ■ . . ■ 

g. More role playing in the preientatlon of materials would 
be halp/ul* 

h* Parental exposure to this program in the form orwork- 
ahops in Individual ichoola may be helpful. 

= i. Time will be needed to injest the Basellnei, We have so 
much new materials coming in at once. 

Administrators were quick to recogni^e^the Importance of the 
Bageiine concept* The volume and oomplemty of ttie materials t^tided 
to be overwhelming, but the need for this type activity was readily — - 

i. ; 

admitted. 

Questions and concerns focused on the practical phases of imple- 
mentation. There was no hesitancy to accept the principal's respons- 
ibility to carry the message to teachers. 
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A comparison of responses summarised in Tables 3 and 4 raises 
some intereitlng questions. Of particular note is item 1 which indicates 
that only 4. 3 percent of those administrators who had not read the docu- 
ments previously reported that they read them during the course of the ' 
workshop. 

In terms of a recognized need for further exposure to details of the 
Baseline Document (item 2) there was a decrease from 99. 0% to 86. 0%. 
This indicates a positive, but not overwhelming, increase in understanding 

On both pre and post-test responses to item 3, there was a strong 
reaction against leaving curriculum matters in the hands .of„specialisM.„^ „^^^^ 

Item 4, faith in the current curriculum, was dqj^ngraded from 25.9% 
on the pretest to 10. 7% on the post-test. This can be taken to indicate 
that the workshop presentation provided a strong set of alternatives for 
instruction. 

The overall Baseline Document concept received overwhelmingly 
positive responses as indicated in item 5 (97. 5% pretest and 09- 9% 
(post-test). 

Items 6 and 7 on the post-test might be considered as votes of con- 
fidence in the overall plan. These,taken along with item % served as a 
basis for development of the next steps in Implementation. 
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July 2,3, 1975' - WORKSHOP FOR PRINCIPALS 

Following two days of intensive diicussion of techniques to be 
employed in presentation of the Baseline concept to all teachers, 
principals were asked to respond through an opmionnai^^whi^^an 
be considered of a poit-tast nature when paired with the June 13 surva)i 
The results of this survey of principala^ preparedness appear in Table 
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TABLE 5 



NUMBER AND PERCENTAGES OF D. t S. D. PRINCIPALS RESPONDING 
TO OPINIONNAIBE FOLLOWING WORKSHOP TECHNIQUES FOR 
• PRESENTATION OF BASELINE DOCUMENTS 

JULY 23, 1975 



2. 



Do you understand the Leadership 
Team concept a i it relates to the 
Baseline Curriculum plan? 

Do you understand the calendar for 
implementation of the Baseline 
Curricultim? 



Number 
Responding 

213 



213 



213 



% 

Agree 
99.5 



99.1 



73.2 



212 



93,4 



0.5 



0.9 



3, Are you ready t© present the Baieline 
concept to your faeulty? 

4, Are you aware of the resoureaa avail- 
able to assist you in the implemen- 
tation of the Basel^^ti 

5, , Do you understand the role of the Area ^ 213 94.4 

Directori and the Instructional Diree- 
tors in relation to the Baseline? 

6* List below any questions that are still unanswered for you. 

a* Our group had a concern about 402 K-3 teachers reporting 
to one school. Wnuld there be sufficient parking area? 
Sufficient seats? Would it not be better to divide by gradas 
and meet in different schools 7 



26. 8 



6.6 



5.6 



b. When and how to find the time? 

c. Have Directors pass out one form to get a count of materials 
distribution for each subject area. 

d* Would like to secure additional directions or information on 
implementation of Baselines* 

e. How shall we *^seir^ our diehards - the **we've always done it'', 

f. How can accountability be equaliEed with the Dean's role to ease 
tensions and raise morale? 
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Items 1,2,4, and 5 indicated an overwhelming acceptance of 
the Baseline concept by principals. The only area in which there 
was a decided heiitancy was In readiness to present the concept 
to ichool faculties (item 3). 

Informal disctiasioni following the response to this opinionnaire 
indicated that most of the principals who felt that they were not yet 
ready to present the ijiaterial were of the opinion that they had 
received sufficient information, hut needed additional time to 
organize themselves, 

August 13, 1975 ^ riRST GENERAL TEACHER BASfiLINE SEMINAR 
Teachers participating in the Baseline Seminars on Math and 
Science gave input through an opinionnaire following the sessions. 
Of particular importance was the item requesting input on details 
that needed further clarification* This provided the basis for 
planning of the program to follow on August 29j 1975* 

S\mimaries of this opinionnaire are shown in Tables 6 and 7# 



47 



41 



. - TABLE 6 

i 

NUMBER AND PERCENTAGES OF D.LS.D, SCIENCE TEACHERS 
RESPONDING TO OPINIONNAIRE FOLLOWING 
SCIENCE BASELINE SEMINAR 
AUGUST 13, 1975 



Number % % 

Reapondlng Agree Dleagre 

1, Hai the philosophy of the Basalma 372 92*7 7. 3 
been made clear to you? 

2, Were your questions and coneerns 332 89*5 10.5 
answered? 



3, Were the facilities satisfactory? 



338 94.1 5,9 



4^ What deteils do you want furth^ the naKt session (August 2 



a. 



Mora examplas of how mastery objectives can be mat with 
mintiour sas. 



b. Complete list of mastery ohjectives. 



Are we expectad to complete certain mastery objactivas by 
the end of each quarter? 



Would like any suggestions on obtaining help in this endeavor 
from building principals, etc* 

What specifically are we to do in writing these papers? 
How about a format for the writing? 

f. What specifically must be taught each quarter? 

g. Please clarify difference between instructional unit and 
minicoursa* 

h* If textbook resources are not in your building, where can 
they be found? 

i. What to do about tha slow child* ^ 

j. How can we make "individual student profile shiet" to follow the 
Baseline that will show a child's progresi throughout the year? 
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Additional commanta. ^ 

Provide an agenda beforehand so that participantB will be 
prepared to diiCUBs specific items • 

b. Group Bizm too large. 

List Dallas agencies where vieual material available. 
Equipment and lab space is needed* 
Better planned than meetings in the paatp 
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TABLE 7 

NUMBER AND PERCENTAGES OF D.I.S.D, MATHEMATICS 
TEACHERS RESPONDING TO OPINIONNAIRE FOLLOWING 
. ^ MATHEMATICS BASELINE SEMINAR 
AUGUST I3r 1975 



1, Has the philoaophy of the Baseline been 
made clear to you? 

2, Were your questions and QOncerni 
anawarad? 

3* Were the facilities satisfaotory? 

4. What details do you want furthar elarified in the next seiBion (August 2 

a. Suggested time for each unit* 

b. Suggestions on how to individualize • 

c. Make tha diagnostic teat available now. 

d. More stress that the mastery objectivas are minimum 
and more teachers are at liberty to aKpand* 

e* Are the mastery objectives Hated in the order we are to 
prasent them? 

f. Do we have to use the Baselinei In our classrooms? 

g* What level of mastery should be reached before checking 
off one concept and prOGeading to tha next? 



5, Additional comments. 

a. Need time to look over Baseline Inatructional Units 

b. I really feel the need on an individual continumn record card 
to be placed in the cumalative vacord folder of each student. 



Number % % 

Reftponding Agree Disagra 

400 98.8 1.2 
390 92. 3 1,1 

401 96.8 3,2 



c. Need additional coplee of th»j management iystems. 
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d. Would like to exchange ideas and experiences with other 
teachers at the next session. 



e. 



Please give us a printed sheet with all the names, addresses, 
nd telephone numbers of the facilitators and coprdinatori and 
example of the kinds of things that they can help us with. 



a 

an 



f. ' It was certainly nice to attend a well organised meeting where 
the material was delivered in a clear and concise manner and 
we were given sufficient time to get all of our questions answered. 



both science and mathematics teachers- there was overwhelming 
acceptance of the Baieline concept. The slightly lower positive response 
to item Z» relating to questions and concerns, indicated a need for careful 
planning of the workshop to follow. TM^ 

items 4 and 5, was considered a m-ndate to orient the August 29 workshop 
to sp«clfics rather than overall philosophies. 

August 29, 1975 - SECOND GENERAL TEACHER BASELINE SEMINAR 

The opinionnalre designed for this session requested information ^ 
regarding satisfaction with handling participants' concerns. In 
addition, input for needed assistance before the November 7, 1979, ^ - 
session was requested. Results are summariaed on Tables 8 and 1,,^ 
which follow. It should bo noted that some participants did not answer 
all questions. 
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TABLE 8 

NUMBER AND PERCENTAGES OF D.LS.D. SCIENCE TEACHERS 
RKPONDING TO OPiNlONNAIRE rOLLOWlNG 
SCIENCE BASELINE SEMINAR 
AUGUST 29, 1975 



N\imber % % 

Reeponding Agree DisaBree 



1, W^ra your quastiona regarding the 
following concerna clarifiai at this 
gasiion? 

a. Mastery Objectivea 

(1) Scope and seqvieriQa par quarter 

(2) Relation to mime ours as 

b. Minicourses- 
(1) Format for writing 

: (2) Schedule for completion 

(3) AUotoent of teaching time per 
course 

(4) Availability of resources 

E. List specific areas that require attention and/or Glarification 
before the November 7, 1975, Baieline Seminar* 

a. Will the units be taught sequantially throughout the District? 

b. Ebsplain in more detail ^;v^hat is expected of us. 

What is the siEe of an instructional unit {weeks, days)? 

3. List apeoific areas that should be addressed at the November 7, 1975, 
Baseline Seminar. 

a. Mastery objectives and time limit for units to be worked on in 
classroortnL need clarificatloni 

b. Will children be tested on the exact things in the unit guide? 



194 


68. 8 


31.4 


184 


88,6 


11.4 


3U 


84. 7 


15. 3 


303 


83.2 


16.8 


231 


66.7 


33.3 


145 


73. 8 


26.2 
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c. Accept additional mastery objectives. 

d. Where do we get outside resource material? 

e. Allotment of teaching time per course, 
£, How to obtain available minicourses, 

g. Possible future evaluation of teacher based entirely on 
Baseline Document. 

h. Specific responsibility of teacher toward Baseline. 

4, Additional comments, 

a. . Would like to iee more drug education in ichools. 

b. I want to know sequences for the units. 

c. We encountered so much that I'll h&ve to sort out what not_ 
to do for the year. Thanks, 

d. It is nice to be involved in something that can be used in 
the classroom. 



e. 



Not enough equipment and films for all teachers to do the 
same thing at the same time. 



i, I am concerned that this will be pretty much ignored in 
teaching. 

g. Our assignment for November 7, 1975, is clear, and I feel 
it will be a productive experience. 



An examination of Table 8 shows that in relation to Mastery Objectives, 
31.4% of the science teachers responding indicated a continuing concern over 
a need for clarification of scope and sequence ol subject matter (item 1. a. (1)). 
This was pointed out again in item 2 dealing with specific areas to be address- 
ed at the seminar on November 7, 1975. 
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There was a better understanding of the relation of minicourses 
to Mastary Objectivei (item l.a. (2)), however, at this point in time 
lit 4% negative indicates that many teachers are still uncertain of the 
concepts relating to this Important phase of the program. 

Item l,b indicating ooricerns related to minic ours as shows general 
understanding of format and schedule for cpmpletion of materials. 
Teachers were less positive in matters relating to teacMng time and 
availability of resources- Aese concerns are closely allied to the 
concerns voiced over scope and sequence. 
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TADLIC 9 

NUMBER AND PERCENTAGES OF D.tS.D. MATIIEMATICS TEACHERS 
RESPONDING TO OPENIONNAIRE FOLLOWING 
MATHEMATICS BASELINE SEMINAR 
AUGUST 2 9^ 1975 



2. 



gegponditig Agyes Digagrge^ 



L Wa^e your questiotie regarding the 
follo'wiiig coticerns clarified at this 

a* Mastery Otj active a 

(1) Scope and sequence per qmrter 

(2 ) Relation to instructional unite 
b, Iftatructional Unite 

(1) Foa^mat for siting 

(Z) . Schedule for completiori 

(3) Allotment of teaching time per 
cour ee 

(4) Availability of resources 



392 


82. 1 


17.9 


396 


98.0 


2. 0 


40O 


98.0 


2. 0 


396 


94.2 


5. 8 


390 


77.2 


22. 8 


94 


81,9 


18. 1 



List. Specific areas that require attention and/or claxiiication 
before the NDvember Baieline Seminar, 

a, Allotmetit of teaching tirme per course, 

b. Are the units siapposed to be in the correct order 
for teaehing? 



Will we ba able to work in our small groups again before 
we turn in our units? 

Some objectives seem to be listed in the ideas column in 
the initrtictional units* 

Need more clarification on ichedule for eornplation. 



Wat specific areas that should be addressed ^ the November 7, 1975,. 
. Baseline Seminar. 



^, Allow more time to compart notes with others In o-ur groups, 
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b. Low lev^ol activities for ramedial math classes, 

c. I wo^ld like to hear about some of the games amd activities 
that are being submitted so we can use them this year. 

d. Availability o£ resources - how much vrill the District pay for ? 
4. -Additional comnnents, 

a* Seminar very informative. 

There is not enough time to get ©verything done.. 

c. New teachers need things that will help now, not later. 

d. GivsTOaster teachers a chamce to demonstrate their ideas. 

e. More e^cp la nations were given as to how it is to he implemented* 
QuestioiiB ailced at the first aenalnar that were n.ot clearly 
ansvi^ered wei^m further explaitied in detail* 

In general, respDnass of mathematics teachers presented in Table 9 
were similar to those of science teachers presented in Table 8. Ther^ 
was leis concern over scope and sequence, perhaps due to the eyatematic 
and generally accepted sequence of mathematical concepts as opposed to 
the varying philosophies regarding preferred sequence of scdentific subject 
matter, 

Againj there vraa a strong negative response to allotment of teaching 
time per course (EZ^Sfg), and to availability of reiources fl8, 1%) , The 
low number of rtfiponses to the q\iestion of available resources malces it 
difficult to assess the real degree of concern on this point. 
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Those suggestions that related to future actlvit/ were included in 

" 'l 

plannmg for the November 7* 1975, seminar, 

Noveinter 7, 1975 ^ THIRD GENERAL TEACHER BASELINE SEMINAR 
F or the final opmionnaii'e of this practicum, a scries of 
questionB relating to overall attitude of teacliers, current 
status of the project, aad input regardiiig next stepi was 
submitted to all participants. The results a.ra aammarlzed 
In rabies 10 and 11, 
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TABLE 10 

NTJHBEK AND PERCENTAGES OF D.I.S. D. SCIENCE TEACHERS 
RESPONDING TO OPlNIONNAmE FOLLOWING 
SCIENCE BASELINE SEMINAR 
NOVEMBER 7. 1975 



1. 



2. 

3. 



4. 
5. 



6. 



Number % % 

Responding Agre e Pisagre 



Please characteriae your attit'ude toward 
this approach to curriculunn revision. 



Is it innovative? 


228 


82. 0 


18. 0 


creative? 


$65 


87.4 


12. 6 


flexible? 


581 


91. 6 


8.4 


inspirational? 


320 


61. 3 


38. 7 


needed? 


367 


89.4 


10. 6 


Do yoM feel your efforts will improve the 
final product? 


386 


83.4 


16.6 


Are you satiified with the current 
groupings of Mastery Ohjectlves? 


391 


72. 6 


27.4 



In not, specify. 

IL. Many of the objectiveB were not complete. 

b. Some are too complex* 

c, Some areas of science have been omitted. 
Have the pverall initrMCtioiiB been clear? 
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69. 1 



30. 9 



What apecific areas still need clarification? 

a, Mastery objectives should be stated in clear, simple language. 

b, Time and materials needed to complete a \imt* 

o. Who will write final lesson plans to accompany each Mastery 

Objective? 
What ne%t steps do yoii recornmend? 
a. No more meeting'^ - complete units at achooU 
b* More sharing of ideals and pulling tog^ather* 

c, Some people who are more familiar with Mastery Objectives 
to write them, and the focus - and for us to do the activities, 

d, Compile all the informiation and get it back to ui quickly, 
m. More time at school to^ork on aa'signed units, 

f, Implemant the plans we have made. Sg 
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TABLE 11 

NUMBER AND PERCENTAGES OFD. I. S.D, MATHEMATICS TEACHERS 
RjESPONDING TO OPINIONNAIRE FOLLOWING 
MATHEMATICS BASELINE SEMINAR 
NOVEMBER 7, 1975 



1, Pleaee characterisQ your attitude 
towa^rd this approack to curJciculunr. 
revision, 

Is it innovative? 
c reative 
flexible? 
inspiratiQnal? 
needed? 



Number % % 

Raiponding ARrae Disagr 



297 


86. 5 


13. 5 


483 


73. 7 


26.3 


456 


90. 1 


9.9 


378 


61. 6 


38.4 


432 


87. 3 


12. 7 


465 


84. 1 


15.9 


472 


81. 6 


18.4 



2. Dq yD\i feel your efforts will iynprove 
the final product? 

3. Are you satisfied with the current 
groapings of Mastery Objectives? 

If not^ ipecify. 

a, Some resequencing needed. 

b, Eash school is different^ cannot 
make set of Mastery Objectives for 
alL 

c, Will not apply to another te^t. 

4, Have the overaU initructions been clear? 466 84.3 15.2 

5, What specific areas still require clarifjcation? 

a, Instructions on retrieval form, 

b. When new books and supplies will arrive. 
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c, Wbat types of example ideas axe needed in the units 
under the Ideas Column? 

d. Why are Mastery Objectives below grade level? 
What next steps do you recorhmend? 

a. Need more time to work on units In local building, 

b. Want city-wide policy on sequencing of courses, 

c. Continue evaluating teachei- ideas. 

d. Want each teacher to present -what has worked for thein. 

e. Get BOinetiiing down on paper, and stick to it. 
£. Works liop to make teaching aids. 

g. More parent cominunlcation. 

h. More samples of units given, out. 



An examination of the responses to this final opinionnaire 
(Tables 10 and ll ) indicates a strong lecognition of the need 
and innovative value of the Baseline Document. Eighty-four 
percent indicated that they were convinced that their efforts 
would improve the final product. 

Although strongly positive, there was some implied critlcisna 
in terms of degree of dissatisfaction with Mastery Objectives 
and clarity of instructions. It is obvious that continued effort 
in perfecting the Baieline Documents must be expended. 
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As wo pointed out in the introduction to this saction of the 
practicum, evaluation has beGn a process ©ffort, following from 
step to stop through a complex curriculuni revision procedure, 
toput at each etago has been utilized in the planning and implement 
tation of the next succeeding stage* 
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CONCLUSIONS 

It is not possible to undertake a project of this magnitude and expect 
all parts of the machine tb work ^^rithout a breakdown. Although it is felt the 
program was successful in all areas, it is also reasonable to expect that 
certain problems were encountered. The problems are defined in the specific 
areas below; 

(a) Communications- - The big problem encountered in the leadership 
team strategy for materials development and implementation was 
lack of consistency in assignrnents across disciplines and grade 
levelB, Many teachers were under the impression at the August 29 
seminar that they were to turn in a unit for each objective. This 
would have been an impossible task and grumbles were frequent 
from the field. This misunderstanding was clarified before the 
November 7 workshop so that it was understood that each teacher 
was to do only one unit in the first quarter, one in the second 
quarter, and one in the third. Effectively, each teacher developed 
a minimum of three units. Teachers were encouraged to turn in 
more if they so desired and many did. 

Processes for the deveiopment and retrieval of materials should 
have been communicated much more specifically from the Instruc- 
tional Services Department through the directors to the leadership 
team. 

(b) Instructional Services Staff Orientation - The Instrucdonal Services 
Department was staffed by adding all directors and facilitators on 

June 29, 1975. Because of vacation schedules, these new staff members 
actually began work on July 21. Orientation of principals to the leader- 
ship team concept began on July 23. If the new Instructional Services 
staff members had been employed and trained earlier, many of the 
problems encountered would have been diminished. 
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(c) Selection of Leadership Teayrts ^ Altho\3gh the leadership teams 
perforin ed beautifully in general, there were many who had 
problems, reachers who were BQlected as Baselinca Tapresent-. 
atives should have been the teacher membera of the leadership 
team, but this did not prevail ift all cases. 

(d) Input from Teachers = Teachers felt in many cases that more 
emphasis was sometimes pl**ced on quantity of input (teacher - 
made units) rather than quality of input, 

<e) Relatioii of Special Program feo Basalitie - There should have 
been more effort to relate the alternative (special federally 
funded) math and science programs to Baseline. 

(f) Time - rime was a factor. Oar schedule was tight, but these 
are constramts that a major school district must work around in 
any simultaneous curriculuim revision effort. Aside from all the 
problems mentioned above, the data received from the teachers 
indicates that they felt that the effort was worthwhile. Teachers 
a.re excited about an all out emphasis toward a basic curriculum 
in which all disciplines can interact. They look forward to 

eventually liaving a guide to idaas and resources that will enable 
students to achieve the mastery objectives. 
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